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Abstract— Cultivating students' practical skills, ideal 

values and attitudes is one of the main goals of education. 

The development of such values and attitudes is aimed at 

making students good citizens of Nigeria. College of 

Education students are expected to imbibe these values and 

attitudes and ensure that their students also imbibe these 

values through their professional practices. However, 

studies have revealed that in spite of all the efforts made by 

the government to inculcate positive values and attitudes in 

students, citizenship values are not demonstrated by many 

Nigerian youths. This study, therefore, investigated the 
perceived citizenship values of College of Education (COE) 

students in South West, Nigeria. The research was a 

descriptive cross-sectional survey type. The sample 

comprised 1,448 students drawn from nine colleges of 

education in the three states in South West, Nigeria. A 

multistage sampling technique was used to select the 

respondents. A researcher-designed questionnaire, 

“Citizenship Values Scale (CVS)” was used for data 

collection. Descriptive statistics of Percentage and Mean 

were used to answer research questions one and two, t-test 

was used for the hypothesis. The results showed that the 

College of Education students’ perception towards all the 
citizenship mean values were positive. Furthermore, 

patriotism, justice/Fair play, openness/transparency, 

obedience to law, kindness, contentment, respect for others, 

responsibility, discipline and honesty were the major 

citizenship values, while patriotism  was the most preferred 

citizenship value among the students; in addition, the result 

revealed that male and female students were not 

significantly different in their perception of citizenship 

values. Thus, it was recommended that College of 

Education students should be encouraged to develop and 

display all the citizenship values especially in the area of 
honesty through example and practice of what had been 

learned and imbibed.  
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I. INTRODUCTION 

Nigeria’s economy is Africa’s largest economy and has the 
ability to play a leading role in the global economy. Despite 

strong economic growth in the past decade, growing 

inequality and regional disparities have been one of the 

main challenges. Recently, Nigeria has been fighting 

against insecurity such as armed robbery, ethnic crisis, 

murder, belligerence, kidnapping, terrorism, etc. 

Government forces have killed civilians indiscriminately, 

and the police are known for their extrajudicial executions 

(Aminu, Hamzat & Haruna, 2015). These serious insecurity 

and marginalization affect citizenship   value and loyalty. 
According to Darak (2018), citizenship values refer to the 

sense of belonging and loyalty to the motherland, as well as 

all beliefs and behaviors related to the performance of 

duties, rights, social participation and public values. 

Generally speaking, citizens can create a positive society, 

and good citizens can make our society better by improving 

the environment in which they live. This provides everyone 

with a sense of community in a region and a sense of pride 

and responsibility for where they live (Komalasari & 

Saripudin, 2017; Jennifer, 2018).   

  As a decent and civilized society, Nigeria should 
expect its young people to cultivate certain ideal values and 

attitudes so that they can become responsible citizens and 

make significant contributions to the overall development 

of the country. Falade and Adelekan (2010) believe that 

citizenship education must transmit these values, skills, 

attitudes and knowledge so that the recipient can become a 

responsible member of society.  Citizenship values 

essentially refer to those social values that can lead to 

social cohesion, social harmony and progress, especially in 

the field of interpersonal relations. Honesty, discipline, 

integrity, transparency, tolerance and cooperation, respect 
for the dignity of people and work, satisfaction, honesty, 

love, national conscience, patriotism and loyalty to the 

country, willingness to participate in the democratic 

process, abide by the law, Pay taxes and provide the 

country Selfless Service, etc. Falade and Adelekan (2010) 

agree that the rate of cults, indecent clothing, examination 

malpractices, indifference towards the political process and 

moral decline among young people is increasing. Similarly, 

Ayede (2008) observed that a large portion of Nigerian 

youth have become demoralized and confused. Violence, 

cults, fraud and other corrupt practices mark the school 

culture of public and private schools. In addition, he 
pointed out that many young people today do not have the 

ability to earn a living economically, nor do they contribute 

to maintaining family cohesion, nor can they participate in 

a meaningful way in community and school life.  

Despite government efforts to instill moral values 

and attitudes in students, the country is experiencing human 
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rights violations, anxiety, kidnappings, and growing racial 

and religious problems (Allwell, 2010). Furthermore, high 
rates of corruption, dishonesty, lack of discipline, lack of 

respect for older people and the rule of law, and disregard 

for responsibilities are some of the signs of social 

insecurity in Nigeria (Iyamu & Obiunu, 2010). The failure 

of a young Nigerian to bomb an American plane was a 

challenge to the country's image. These and other issues 

raise the question of where the Nigerian value system is. 

This shows that Nigeria's value system is flawed. This view 

is supported by Ayorinde (2013), who pointed out that the 

crisis of values and attitudes affecting young people can be 

traced back to the general rupture of general social values. 

Previous studies carried out in the primary and secondary 
schools revealed that in spite of all the efforts made by the 

government to inculcate citizenship values in students, 

desirable values and attitudes are not displayed by many 

Nigerian youths (Mantsejoa & Julia, 2018; Adebisi, 2018; 

Ayorinde, 2013). This problem has persisted over the years 

in the country.  These studies only focused primary and 

secondary schools while none has been carried out in the 

Colleges of education, hence the researchers’ interest to fill 

the gap by investigating the “Perceived Citizenship Values 

of College of Education Students in South West, Nigeria”.  

 

 

 

Research Questions  

The following questions shall be the focus of this study 

i. What are students’ perception and 

preference about citizenship values? 

ii. To what extent do the College of 

Education students prefer each of the 

citizenship values? 

iii.  Are there differences in the citizenship 

values of male and female students in 

colleges of education? 

Concept of Citizenship 
The concept of citizenship dates back to ancient Greece and 

the city-states of Athens and Sparta in the 4th and 5th 

centuries BC. Citizens are defined as their participation in 

public duties, generally centered on a common 

commitment to govern and defend the civic duties of the 

country (Heater, 2006; Faulks, 2004; Dwyer, 2004). In this 

tradition, citizens are “constituted as political actors” 

(Lister, 2005), based on “personal interest subordinated to 

public interest” (Lister, 2005). Citizenship is difficult to 

define. It can "have significantly different meanings. It has 
no “essential” or universally true meaning” (Crick, 2005). 

This is what philosophers call “essentially controversial 

concepts, subject to a series of context-specific 

interpretations. In current usage, it refers to "membership" 

and is usually attached to a country. This is also a 

"normative ideal" Coffey (2005), a set of practices...define 

a person as a competent member of society" (Turner, 

2008), where there are qualifications, related rights and 

responsibilities. It contains a status: A full member of the 

community. Regarding the rights and obligations conferred 

by status, all people with that status are equal "(Marshall, 

1992). In line with the previous point of view (Heater 2006; 
Faulks, 2004; Dwyer 2004); who uses" Freedom 

Citizenship (rights) and "civic republicanism (duties)" are 

used to define citizenship.   
Liberal political views favor a citizen legal model 

that recognizes and promotes individual rights and 

guarantees them in law. Essentially it supports equality 

among full members. The state plays a minimal role, 

although the liberal interpretation has the greatest impact 

on the development of British citizenship (Heater, 2006), it 

has a long tradition of republican civic traditions. Nor are 

they just classical research questions: leading political 

advocates of citizenship point out that these traditions are 

equally important to the modern framework of relationships 

between individuals, communities, and nations. The core 

that distinguishes it from the liberal model is its 
commitment to the supremacy of the "public interest" 

(Dwyer, 2004). 

Citizenship values by their inclination to allude to 

those social qualities particularly in the regions of human 

relations that can prompt social union, social amicability, 

and progress (Jennifer, 2018). Such characteristics as 

genuineness, discipline, honesty, straightforwardness, 

resilience and collaboration, regard for the nobility of man 

and work, satisfaction, dependability, love, national 

awareness, energy and faithfulness to the express, and 

ability to take an interest in equitable procedures, 
compliance to the law, installment of expenses, rendering 

benevolent support of the state, etc structure the center of 

citizenship training (Saadi, 2015). Citizenship values as 

indicated by Torney-Purta (2002) are viewed as learning 

results of citizenship education. They are likewise every 

now and again utilized in cross-country examination of 

youngsters' impression of the significance of traditional and 

social-development citizenship in the field of youth 

municipal commitment. 

 

Citizenship and Gender Education  

Gender equality in educational opportunities has always 
been a hot topic among academics and educators around 

the world. According to UNESCO (2015), gender equality 

is inseparable from its efforts to promote the right to 

education and support the achievement of the Sustainable 

Development Goals. Therefore, gender equality in access to 

civic education requires a way to ensure that girls and boys, 

women and men can not only accept and complete the 

educational cycle but also obtain the same empowerment in 

and through civic values. Although there is evidence that 

girls' education is critical to development, there are still 

gender differences in education. There are 129 million girls 
in the world who are not in school, of whom 32 million are 

of primary school age, 30 million in secondary school, and 

67 million in secondary school. In conflict-affected 

countries, girls are more than twice as likely to be out of 

school as girls living in unaffected countries (World Bank, 

2018). In Nigeria, a survey conducted by the United 

Nations Children’s Fund (UNICEF) in 2011 showed that 

Nigeria has the largest number of out-of-school children in 

the world. The survey shows that one (1) out of three (3) 

school-age children is out of school. The problem is said to 

be the most serious in the north, where girls account for the 

largest proportion of boys who are out of school (Adebisi, 
2018).   
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The realization of the values of full citizenship for men and 

women is not a static event. The focus should be on how to 
cultivate the active civic participation of men and women 

through citizenship education.   Therefore, it helps young 

people prepare to face conflict and controversial situations 

with knowledge and tolerance. 

 

 

Theoretical Review  

When talking about social values, there are problems with 

relativism or absolutism. In this sense, some Indian and 

Confucian theorists believe that value is relative and should 

not be considered absolute or universal (Veera, 2011; Sibel 

& Basak, 2017). On the other hand, Western scholars, 
including those who share Abraham's faith, namely 

Judaism, Christianity, and Islam, believe that certain social 

values are concepts that have and should have universal 

applicability (Veera, 2011). For example, human dignity, 

the right to life and the value of human life are specific 

rights and values that human beings must enjoy and 

maintain when participating in any form of social 

relationship (Sibel & Basak, 2017).  Macintyre (1981) 

further advanced this theory through his fruitful 

engagement with the subject. In describing values and 

morals, Aristotle does not intend to distinguish good 
behavior or standard characteristics, but to distinguish good 

individuals (Saadi, 2015). As McIntyre proposed, being a 

productive member of society is a condition to be great and 

admirable, which makes all human life reach the best 

conditions; However, for Aristotle he said that a person of 

integrity needs to be aware that what he is doing is right; a 

decent person needs to "judge the best choice in the right 

way, at the right time, and in the right place." Macintyre 

(1981). This is one of the characteristics of a decent and 

strong resident, who presents a reliable and well-trained 

performance. Macintyre includes the need to feel that what 

you are doing is acceptable and correct, having enthusiasm 
is like a subjective valuation of value, which is a basic part 

of ethics.  

The education system, the family and the media, 

like everyone else, establish a decent framework of values 

that will be instilled in every Nigerian youth and resident. 

This hypothesis suggests that if an individual can change, 

their activities will change (Mantsejoa & Julia, 2018). If his 

behavior can display social qualities and excellence that fit 

the recognized outstanding individual and the great social 

order, then he / she can cultivate a great and energetic 

person. 

Empirical Review  

Adebisi (2018) studied the moral degradation of Nigerian 

youth as a social and cultural regeneration as a future 

leader. The study confirmed that moral degradation is a 

predictive indicator of the social and cultural regeneration 

of future leaders. In another study, Akin,  Calik and 

EnginDemir (2017) are consistent with previous studies, 

that is, civic education is an agent of morality for the 

younger generation. Another study by  Iyamu and Obiunu 

(2010) reiterated that civic education is of great importance 

for the civic awareness of Nigerian youth. In a similar 

study, Jennifer (2018) established in her research that the 
values of global citizenship education have a significant 

impact on social justice. Another study by Lister (2005) in 

Ireland also confirmed that civic education is the main 
determinant of community development. Research by 

Mantsejoa and Julia (2018) in Lesotho reiterated that civic 

education is the torch for young people to understand civil 

rights and responsibilities. Another   study conducted by 

Yigit (2016) in  Turkey reveals that students in the 

humanities and social sciences are inclined to the values 

represented by individualistic society in the definition of 

citizenship. On the other hand, the students of the School of 

Business and Administrative Sciences showed a greater 

tendency towards the values represented by the collectivist 

country. Another finding of the study is that compared with 

male participants, women value all valuable items more.  In 
a similar study, Bauhr, and Charron (2020) reiterate that 

women and men actually have different views on 

citizenship values.  

Thus, the following hypothesis is proposed: 

H0: There is no significant difference in the citizenship 

values held by male and female students of the College of 

Education. 

 Methodology 

The study used a descriptive cross-sectional survey. The 

sample comprised of 1,448 students drawn from nine 

Colleges of Education in three states namely Lagos, Ogun, 
and Oyo in South West, Nigerian.  A multistage sampling 

technique was used to select the respondents. Specifically, 

the study used purposive sampling technique to select three 

states from the six states through purposive sampling 

technique. That is, three states that have federal, state and 

private colleges of education.  Out of around 20,789 NCE 

II and NCE III understudies in the nine colleges of 

education, 1,448 students were selected at 97.5% 

confidence level while proportionate sampling technique 

was used to select students from each level of education. 

A researcher-designed questionnaire Citizenship Value 

Scale (CVS) was used to elicit information for the study. 
The instrument was validated using face and content 

validity. Analysis of the questionnaire had a coefficient of 

0.76. This is an indication that the instrument was reliable 

for the study. The data collected were analyzed using both 

descriptive and inferential statistics.  Descriptive statistics 

of percentages, mean and standard deviation were used to 

answer the research questions. The inferential statistics (t-

test and Analysis of Variance- ANOVA) were used to test 

the Hypothesis Duncan Post-hoc was conducted to locate 

the direction of the differences established on the ANOVA. 

Results and Discussion 

The mean scores of perceived citizenship values  
From Table 1, segment “A” shows the degree of 

estimation of trustworthiness held by the College of 

Education understudies. Most of the respondents concurred 

that it is alright to give any motivation to missing 

themselves from work with the most elevated mean 

estimation of 2.48 followed by "I will remove my 

association's property on the off chance that I need it" (m = 

2.36). The least is "In the period of scarcity I may not 

restore a lost and discovered material" (2.21) and "I won't 

show the right time I find a good pace when I am late since 

nobody is watching me" (2.21). Nonetheless, the terrific 
mean score for apparent trustworthiness was seen at 2.30. 
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Utilizing 2.0 as the normal benchmark, it tends to be 

reasoned that the College of Education understudies have a 
positive recognition towards trustworthiness, however, the 

observation was not on the high side. This suggests the 

predominant withdrawn exercises, for example, fear-

mongering, misrepresentation, burglary hijacking, custom 

murdering, road battling and defilement in Nigeria will 

before long be a thing of the past in Nigeria. This 

examination is in opposition to the finding of Adebisi 

(2018) who affirmed that Nigerian young people are never 

again maintaining cultural qualities, for example, 

trustworthiness.  

From Table 1 segment B shows the degree of 

estimation of duty held by the respondents. Most of the 
respondents concurred that they will assume liability freely 

for their activities on the off chance that they are in position 

of power with the most noteworthy mean estimation of 

2.80 followed by "I will consistently look for and 

acknowledge duty regardless of whether it isn't 

advantageous" (2.63). The least are: "I feel hesitant when I 

am approached to acknowledge duty" (2.42) and "I may not 

release my obligations and duties effectively and speedily 

even with outrageous trouble" (2.40). The stupendous mean 

score for "duty" is 2.52 which is over the normal. It can in 

this way be inferred that the respondents held positive 
incentives about obligation. This is in accordance with the 

United Nation (2010's) attestation that youngsters over the 

globe are the key operators for social change, reasonable 

monetary development, and improvement.  

Table 1 area C uncovers the degree of estimation 

of control held by College of Education understudies. "I 

will obey rules and guidelines of my nation in view of 

approvals" got the most elevated score (2.54); It was trailed 

by "I will hesitantly obey court directives, requests and 

judgment that are not in support of me" (2.42) while "I 

don't need to practice power over my activities or conduct 

in all conditions" has the least score (2.37). The excellent 
mean score for discipline is 2.44 which means that the view 

of the respondents on discipline is certain.  

Table 1 area D shows the level of estimation of 

regard for others held by College of Education 

understudies. "I will regard others regardless of whether 

they don't regard me" has the most noteworthy score (2.82). 

It was firmly trailed by "I consider others first in all that I 

do," (2.76) while "I don't need to regard other people 

groups' feelings or characteristics when they are not quite 

the same as mine" (2.35) has the least score. The excellent 

mean score for regard for others is 2.64 which means that 
the impression of the College of Education understudies on 

regard for others is certain.  

Table 1 segment E shows the degree of estimation 

of satisfaction held by the College of Education 

understudies. "I am constantly happy with whatever I have" 

has the most noteworthy score (2.92); it was trailed by "I 

am not happy with utilizing all signifies" to accomplish 

objectives" (2.47) while "I can fulfill my needs utilizing 

any signifies" has the least score (2.44). The amazing mean 

score for satisfaction is 2.61 which means that the 

impression of the College of Education understudies on 

happiness is sure.  

Table 1 segment F, G H, I and J shows the degree 

of estimation of transparency, submission, thoughtfulness, 
enthusiasm, and equity with great mean estimations of 

2.49, 2.80, 2.25, 2.66, and 2.43 separately. This means the 

impression of College of Education understudies on 

transparency, compliance, benevolence, nationalism, and 

equity is sure.  

Conclusion to be produced using this discovering 

is that citizenship instruction is a vehicle that build up the 

aptitudes, qualities and mentalities of understudies towards 

the goals of the interconnected difficulties confronting the 

nation today. This is in accordance with Hoskins (2006's) 

attestation that Citizenship instruction gives individuals the 

information and aptitudes to get, challenge and draw in 
with just society including legislative issues, the media, 

common society, the economy and the law. It causes them 

to create fearlessness and a feeling of organization, and 

effectively manage life changes and difficulties, for 

example, tormenting and separation. 

In another examination, Koku (2017) declares that 

citizenship value is a panacea for financial and political 

shakiness in Nigeria, ranges from capturing; joblessness, 

militancy, the Boko Haram, Herdsmen and rancher’s 

conflicts, ethnic strict clashes, discretionary and post-

political race viciousness, and politically spurred killings. 

 

Table 2 shows the mean scores for 

inclination/significance appended to every one of the ten 

segments of the citizenship esteems. From the Table 2, it 

tends to be gathered that School of Training understudies 

have the most noteworthy incentive for Nationalism (X  ̅= 

7.79, Position = first) and it is firmly trailed by equity/fair 

play, (X  ̅= 7.76, Position = second) while Genuineness (X  ̅

= 2.17, Position = tenth) got minimal inclination from the 

understudies. The stupendous mean score of the inclination 

for generally speaking citizenship esteems by the 

understudies was 5.49 which is better than expected (5.00), 
it can in this manner be inferred that the School of Training 

understudies have a positive inclination for all the 10 

citizenship values.  

The ramifications of this discovering is that usage 

of citizenship training educational program in every single 

instructive level will help the nation to conquer its issue 

disorder and accomplish vision 2030 of Sustainable 

Development Goals (SDGs).  

Testing of Hypothesis 

Citizenship esteems have ten unique segments (honesty, 

responsibility, discipline, respect, contentment, openness, 
obedience, kindness, patriotism and justice). Trial of 

speculation was completed for every one of the ten parts 

just as the general citizenship esteems. All the tests were 

directed at 0.05 degree of significant.  

Ho1: There is no significant difference in the perceived 

citizenship values of male and female students of the 

Colleges of Education in South West.  

The demographic characteristics of the College of 

Education students are shown in table 3 while table 4 

shows the result of hypothesis testing.  

Table 3:  Distribution of Gender of College of 

Education Students     in 

South West, Nigeria 
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Gender Frequency Percent 

Female 

Male 

Total 

700 

748 

1448 

43.3 

51.7 

100.0 

 
Table 3 shows that out of 1448 college of 

education students sampled, 700 (48.3%) were females and 

748 (51.7%) were males respectively.  

Table 4 gives the result of testing for a significant 

difference in male and female College of Education 

students’ citizenship values. From the Table, female 

students have higher mean value in responsibility 

(63.85±11.69) compared with male students (62.34±12.58), 

t(1446) = 2.357, p-value = 0.019: the null hypothesis that 

states there is no significant difference in the perceived 

citizenship values of male and female students of College 

of Education was therefore rejected i.e. there was a 
significant difference. For obedience, female students have 

a higher mean (71.42±20.58) when compared with male 

students (68.81±21.43), t(1446) = 2.362, p-value = 0.018: 

the null hypothesis value was also rejected. On the other 

hand male students have significantly higher values for 

kindness (57.54± 23.42) compared with females students 

(54.75± 22.77), t(1446) = 2.298, p-value = 0.022: the null 

hypothesis was also rejected. The other seven components, 

as well as the overall citizenship values, were not 

significantly different between male and female students 

(p-values > 0.05). Therefore it can be concluded that there 
was no significant difference in the perceived citizenship 

values between male and female students. This implies that 

the gender (sex) of the students did not have a significant 

influence on how they perceived citizenship values.  

Conclusion  

Based on the findings of this study, the following 

conclusions can be drawn. The results are however 

indicative of the fact that citizenship education is identified 

as an important subject for teaching citizenship values. 

Citizenship values of College of Education students is 

capable of being influenced positively through citizenship 

education. Therefore, it was concluded that citizenship 
education has potentials of improving the citizenship values 

of students for national development.  Consequently, 

efforts should be made to see that students are exposed to 

appropriate learning experiences and activities that can help 

them develop and display all the citizenship values.   

Subsequently, the research suggested that lecturers 

of the College of Education should adopt the teaching 
method of "doing and teaching"(an exemplary role model) 

in the process of teaching and learning, so that these values 

will always dominate the lives of students. This method 

will be released to various stakeholders in education. Also, 

students in the School of Education should be encouraged 

to develop and demonstrate all the values of citizenship, 

especially in honesty, by learning and absorbing knowledge 

by example and practice. In addition, the students of the 

College of Education must establish ideal civic behavior 

before the students in their professional practice. In 

addition, teachers should seek more knowledge on teaching 

strategies that promote and encourage social interaction, 
learning by doing, and active participation in learning by 

participating in domestic and foreign workshops, seminars, 

and conferences. 

Limitations and Recommendations for further studies 

This study has several limitations that can be researched for 

future studies. The first limitation is that the study was 

limited to the Colleges of Education which can be extended 

to Polytechnics and Universities.  Secondly, the study used 

only questionnaires whereas, interviews can be included for 

further studies. Thirdly, the study used only a quantitative 

approach, meanwhile, both qualitative and quantitative 
techniques can be used in future studies.  

 

Acknowledgements  
We wish to acknowledge the Management of Osun State 

Polytechnic, Iree and Tertiary Education Trust Fund 

(TETFUND) for the full sponsorship of this research work.  

Disclaimer:  
The views and opinions expressed in this article are those 

of the authors and do not necessarily reflect the official 

policy or position of any affiliated agency of the authors. 

References  
Adebisi, K. S. (2018). Moral Decadence Among Nigerian 

Youths As Future Leaders: A Socio- 

Cultural Regeneration. Advances in Social 

Sciences Research Journal, 5(2) 190-199. 

 

Akin, S., Calik, B., & Engin-Demir, C. (2017). Students as 

change agents in the community:  

Developing active citizenship at schools. 

Educational Sciences: Theory & Practice, 17, 

809–834. 

http://dx.doi.org/10.12738/estp.2017.3.0176  

 
Ayorinde, S. K. (2013). Sociology of education with a focus 

on Nigerian societies. Ibadan: Bluescore 

Consulting. 

 

Bauhr, M and Charron, N (2020). Do Men and Women 

Perceive Corruption Differently? Gender  

Differences in Perception of Need and Greed 

Corruption. Politics and Governance. 8(2), 92–

102 

 

Coffey, A. (2005). Re-conceptualizing social policy. 
Buckingham: Open University Press. 

 

Crick, B. (2005). Essays on citizenship. London: 

Continuum.  

 

Daramola, C. O. (2006). Research and statistical methods 

in education, Ilorin: Bamitex Printing and 

Publishing.  

 

Dwyer, P. (2004). Understanding social citizenship: 

Themes and perspectives for policy and practice. 

Bristol: The Policy Press. 
 

Faulks, K. (2004). Citizenship. London: Routledge. 

 

https://doie.org/10.1119/IJMRE.2021729159


International Journal of Multidisciplinary Research and Explorer (IJMRE)   November-2021 

https://doie.org/10.1119/IJMRE.2021729159                         Website: www.ijmre.com Volume No. 1, Issue. 10    39 

Federal Republic of Nigeria (2004). National Policy on 

Education. Lagos: Federal Ministry of Education. 
 

Heater, D. (2006). Citizenship in Britain. Edinburgh: 

Edinburgh University Press. 

 

Hoskins, B. (2006) A framework for the creation of 

indicators on active citizenship and education  

and training for active citizenship. Ispra, Joint 

Research Centre 

http://farmweb.jrc.cec.eu.int/CRELL/ActiveCitize

nship/Conference/01_Hoskins%20_ 

framework_final.pdf 

 
Iyamu, E. O. S., & Obiunu, J. J. (2010). Impact of 

citizenship education on the civic consciousness 

of Nigerian youth. Journal of International 

Psychology, 3 (1), 45 - 57. 

 

Jennifer, M.M. (2018). The Values of Global Citizenship 

Education and Implications for Social  

Justice. Unpublished PhD Thesis of Lancaster 

University, UK. 

 

Lister, R. (2005). Citizen in action: Citizenship and 
community development in Northern Ireland 

context. Community Development Journal, 33 (3), 

226-235. 

 

Lister, R. (2005). Citizenship: Feminist perspectives (2nd 

Ed.). Basingstoke: Palgrave Macmillan. 

 

Macintyre, A. (1981). After virtue. London: Duckworth.  

Mantsejoa, N.T and Julia, P. (2018). Youth understanding 

of citizenship rights and  

responsibilities in Lesotho: Implications for civic 

education. Journal of Education. 7;108-127. 
 

Marshall, T. H. (1992). Citizenship and social class and 

other essays. London: Pluto Press.  

 

Saadi, T. (2015). "How do Moroccan teachers 

conceptualize citizenship?" (2015). Open Access  

Dissertations. 554. 

https://docs.lib.purdue.edu/open_access_dissertations/554.  

 

Shafir, G. (1998): The Citizenship Debates. A Reader. 

University of Minnesota Press.  
Minneapolis /London. 

 

Sibel, A., & Basak, C. (2017). Students as Change Agents 

in the Community: Developing Active  

Citizenship at Schools.  

 

Yigit, M.F (2016).  Citizenship Perceptions of University 

Students. International Journal of  

Higher Education. 5(2); 40-45. 

 

Torney-Purta, J. (2002). Patterns in the civic knowledge, 

engagement, and attitudes of  European adolescents: 

The IEA civic education study. European Journal of 

Education, 37(2), 129- 
141. 

 

Turner, B. S. (2008). Contemporary problems in the theory 

of citizenship. In B. S. Turner (Ed.) Citizenship 

and social theory. London: Sage. 

 

UNESCO (2015). Education and gender equality. 

Available at https://en.unesco.org/themes/education-and-

gender-equality 

 

United Nations (UN). (2010). World programme of action 

for youth (WPAY). Retrieved 
from 

www.un.org/esa/socdev/unyin/documents/wpay2010.pdf 

 

Veera, I.I (2011). An Analysis of the Concept of 

Citizenship: Legal, Political and Social    

Dimensions. Master’s Thesis of University of 

Helsinki.  

 

World Bank (2018). Girls Education Available at  

https://www.worldbank.org/en/topic/girlseducation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://doie.org/10.1119/IJMRE.2021729159
http://www.un.org/esa/socdev/unyin/documents/wpay2010.pdf

	I. INTRODUCTION

